current employee evaluation form from the Pennsylvania Department of Education (PDE) which has assessment levels of unsatisfactory, satisfactory, and commendable. The current PDE evaluation form uses bulleted style descriptors along with check boxes for sources of evidence and a block for administrative comments on justification for evaluation. The Charlotte
Danielson Framework Model that is currently being piloted in Pennsylvania is rather logorrheic in nature but the final assessment or evaluation can be narrowed down to a related totaled number depending on the value given each level of the rubric.
The state of New York has adopted the Charlotte Danielson Rubric as a teaching evaluation tool by their department of education (PR Newswire: United Business Media, 2012, para. 1). PR Newswire (2012) states that "by implementing the framework for teaching (FFT), schools ensure a consistent process for evaluating teacher effectiveness that is based on a solid foundation of research and is demonstrated to be strongly correlated to student growth" (para.
1).
Why use a framework at all? Charlotte Danielson (2007) gives six reasons why a framework provides beneficial assistance for the educational community. 
National Board Professional Teaching Standards
The National Board for professional Teaching Standards (NBPTS) offers an advanced teaching certification that compliments the state teacher's license that is valid for ten years. The certificate is achieved through a rigorous volunteer assessment program consisting of ten assessments using video-taped classes and written responses. The reason the NBPTS was developed was to create tools to define and measure teacher excellence. There are five core propositions on what teachers should know and be able to do. There are a total of 16 subject 5 matter areas that a teacher can earn a certificate in within various developmental levels for a total of 25 certificates in all. Proposition; teachers know the subjects they teach and how to teach those subjects to their students. There are three very distinct similarities between the two frameworks in this category:
Differentiated instruction, misconceptions and prerequisites, and the use of resources. For differentiated instruction, both frameworks agree that it is necessary to teach to all learning styles and abilities to achieve the same results. They both advocate building knowledge based upon knowledge of prerequisites and misconceptions. Both also promote knowledge and uses of diverse resources that extend well beyond the school and the district such as the internet, field trips, guest speakers, models, reproduction, videos, etc.
The differences in this domain are minimal. (Danielson, 2007) . In NBPTS core proposition three, we find the words high expectations being used (nbpts, n.d., p. 1).
Danielson speaks of equitable learning for students of all needs, and NBPTS alludes to differentiated instruction and attention to the various learning styles. The outcome should be the same for all students regardless of the method of delivery. When addressing discipline, the subtle difference is that Danielson articulates that there should be clear standards of conduct in which the students take an active role. NBPTS is a proponent of adoption of a discipline model and that the teacher should select management strategies based on knowledge of students, the Danielson's domain category 4d addresses participation in professional communities.
The distinguished teachers involve themselves in mutual support and cooperation, and promote a culture of inquiry. There are two broad areas of concern for NBPTS regarding professional communities: improving the effectiveness of the school, and engaging parents and others in the community in the education of young people.
The last similarity in this domain is the communication with families. Both frameworks propose that to enhance student learning, it is imperative to have families engaged in their child's learning. NBPTS cautions that the changing family structure such as single parents, both parents working outside the home, and parents with financial needs provide special new challenges for teachers and it is important to learn how to be creative in reaching out to these parents and drawing them into their child's educational experiences.
Two minor differences in these domains relate to using data to help guide and plan curriculum and teaching methods, and showing professionalism. Danielson's framework addresses both of these categories and NBPTS addresses neither. Since the adoption of the No
Child Left Behind Act, data collection to improve teaching and learning has become very important and is not only the responsibility of administration but also now the responsibility of teachers. If teachers do not create their own data, they should at least be able to interpret from data provided to them and make the necessary adaptations to conquer any shortcomings. As demonstrating professionalism, it is an essential component if you are going to use a framework for assessment and evaluation such as Danielson's. Educators need to look at the comprehensive teaching professional and professionalism as crucial in that so many young lives are dependent on role models to pave the way towards strong and responsible citizenship. Since NBPTS does not have an instrument for teacher assessment and evaluation, it may not be critical to include professionalism into their comprehensive package of what a teacher should know and be able to do.
So given the above information, it would seem safe to say that National Board certified teachers would do very well on the Danielson assessment rubric. Their similarities lend themselves to cross assessment and if a teacher mastered either one of these frameworks, their students would benefit greatly. The differences in the two frameworks are so subtle that it would take a master teacher no time to develop skills in areas that he or she has not been familiar.
Ideally what should occur is teacher self-assessment using Danielson's Framework.
Teachers would have to find comfort with assessing themselves honestly and removing the wall of fear that traditionally comes with evaluations. What we should be careful of here is the difference in meaning between evaluation and assessment. Evaluate means "to determine the significance, worth, or condition of, usually by careful appraisal and study." Assess means "to determine the importance, size, or value of" (Merriam Webster, n.d.) as in assess the problem or assess if there is a problem. So when an administrator evaluates a teacher, he or she is placing a worth on another human being's skills. When an administrator assesses or a teacher selfassesses, they are looking for the size or value of a problem or even if a problem exists. If the problem or lack of teacher skill in a certain area exists, one can then make improvements based on the assessment. After assessment, the administrator and teacher should concern themselves 11 with what can be done to ameliorate any problems or skill deficiency that was revealed during the assessment process in order to benefit students. The administrator then merely becomes the facilitator to make sure that the teacher goes through the right professional development needed such as a workshop, mentoring from a fellow teacher, a coach, the administrator, or research.
